Sources and Suggested Reading

This book relies in part on journalistic sources — that is, interviews, press briefings, public records, legislative
hearings, oral statements at conferences, school visits, and reporting of events during and after the author’s
tenure at BEducation Week (71985-87). Bibliographic sources, along with recommendations for further
reading, are provided below. Many of the “public domain® documents listed are included on the CD-ROM
companion to this book, along with numerous Internet links to copyrighted materials. For a full listing, see
the Online Resonrce Guide.

Introduction

Sabine R. Ulibarti describes the experience of Latino students before the bilingual
education era in “The Word Made Flesh: Spanish in the Classroom,” in Luis Valdez and
Stan Steiner, eds., Azthin: An Anthology of Mexican American Literature New York: Alfred A.
Knopf, 1972).

Einar Haugen analyzes American attitudes toward bilingualism in The Norwegian
Language in America: A Study in Bilingnal Behavior (Bloomington: Indiana University Press,
1969), and “The Curse of Babel,” in Haugen and Morton Bloomfield, eds., Language as a
Human Problem New York: Norton, 1973).

Joel Perlmann provides immigrant school attendance figures (extrapolated from the
1911 report by the federal Dillingham Commission) in “Bilingualism and Ethnicity in
American Schooling before 1960: An Historical Perspective,” paper presented at the
Institute on Bilingual Education, Harvard Graduate School of Education, Dec. 11, 1987.
See also Perlmann’s “Historical Legacies: 1840-1920,” Annals of the American Academy of
Political and Social Science 508 (Mar. 1990). Further discussion of the human costs of
Americanization may be found in Stanley Feldstein and Lawrence Costello, The Ordeal of
Assimilation: A Documentary of the White Working Class (Garden City, N.Y.: Anchor Books,
1974).
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The Washington Post editorial that blamed bilingual education for the growing number
of LEP youth (“Teach English”) appeared on Aug. 9, 2001.

Kenneth G. Wilson’s misinformed tirade against bilingual education appears in his
otherwise urbane and entertaining book, VVan Winkles Return: Change in American English,
1966-1986 (Hanover, N.H.: University Press of New England, 1987).

Chapter 1. Bilingualism, American Style

Studies by the Urban Institute are unparalleled sources of statistical information
about immigrants and demographic change. Especially useful are two presentations by
Michael E. Fix and Jeffrey S. Passel:

* “US. Immigration at the Turn of the 21st Century,” testimony before the U.S. House

Judiciary Committee, Subcommittee on Immigration and Claims, Aug. 2, 2001; and

* “U.S. Immigration — Trends & Implications for Schools,” presentation at the

National Association for Bilingual Education NCLB Implementation Institute, New

Ortleans, Jan. 28-29, 2003.

See also Jorge Ruiz-de-Velasco and Michael Fix, Overlooked & Underserved: Immigrant Students
in U.S. Secondary Schools (Washington, D.C.: Urban Institute, 2000).

For a broad sociological overview, see Alejandro Portes and Rubén G. Rumbaut,
Tmmigrant America: A Portrait, 2nd ed. (Berkeley: University of California Press, 1990).

Naturally, the US. Census Bureau offers enormous amounts of raw data through its
Web site. Gateway to Census 2000 is a good starting point: http://www.census.gov/main/-
www/cen2000.html. It also publishes numerous useful publications (many included on the
companion CD to this volume). See in particular:

* Profile of the Foreign-Born Population in the United States: 2000; and

* Language Use and English Ability: 2000.
See also the annual Yearbook of Immigration Statistics published by the U.S. Department of
Homeland Security.

The premier source for English learner statistics is the National Clearinghouse for
English Language Education (NCELA). See in particular Anneka L. Kindler, Summary of
the States’ Limited English Proficient Students and Available Educational Programs and Services:
2000-2001 Summary Report (2002).

For more perspective on the limitations of census language data, see James
Crawford, “Making Sense of Census 2000,” an article published by the Education Policy
Studies Laboratory at Arizona State University: http://www.asu.edu/educ/epsl/LPRU/-
features/article5.htm.

Francois Grosjean explains some of the forces driving language shift in Life With
Two Langnages: An Introduction to Bilingualism (Cambridge, Mass.: Harvard University Press,
1982). Another helpful book is Nancy Faires Conklin and Margaret A. Lourie, A Host of
Tongues: Language Communities in the United States (New York: Free Press, 1983).

Calvin J. Veltman presents another view in “The American Linguistic Mosaic:
Understanding Language Shift in the United States,” in Sandra Lee McKay and Sau-ling
Cynthia Wong, eds., New Immigrants in the United States: Readings for Second Language Educators
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(New York: Cambridge University Press, 2000). See also Veltman’s The Future of the Spanish
Language in the United States (Washington, D.C.: Hispanic Policy Development Project, 1988)
and Language Shift in the United States (Betlin: Mouton Publishers, 1983).

Dorothy Waggoner’s critique of Veltman appeared in a review of The Future of the
Spanish Language in NABE Journal 13, no. 3 (Spring 1989): 253—61. During the 1990s Wag-
goner published Numbers and Needs, an analytical newsletter on census data relevant to
English language learners. Some back issues may be found at http://www.asu.edu/educ/-
sceed/n_n/index.html.

The Children of Immigrants Longitudinal Survey is described in two articles by
Alejandro Portes and Lingxin Hao:

* “E Pluribus Unum: Bilingualism and Loss of Language in the Second Generation,”

Sociology of Education 71 (1998): 269-94; and

* “The Price of Uniformity: Language, Family, and Personality Adjustment in the

Immigrant Second Generation,” Ethnic and Racial Studies 25 (Nov. 2002): 889-912.

Stephen Krashen’s comments about today’s levels of diversity are from Under Attack:
The Case against Bilingnal Education (Culver City, Calif.: Language Education Associates,
1996).

Lucy Tse’s study of successful biliterates is reported in “Why Don't They Learn
English?” Separating Fact from Fallacy in the U.S. Language Debate New York: Teachers College
Press, 2001).

The New York City exit rates for English learners come from Shelley Rappaport’s
study for the Puerto Rican Legal Defense and Education Fund, Beyond Bilingual Education:
Meeting the Needs of English Language 1earners in the New York City Public Schools (Nov. 2002).
The San Francisco study on long-term outcomes is Performance of Redesignated Fluent-English-
Proficient Students (Feb. 1998), by J. David Ramirez.

Patrick Welsh comments on the work ethic of immigrant students in “Motivation,
Focus Send Foreign-Born Students Soaring,” USA Today, Aug, 25, 2003.

New York State dropout rates for English learners are reported by Catherine Man in
“Should New Immigrants Take Regent Exams?”: http://www.insideschools.org/view/-
ed_elled. Russell Rumberger’s conclusions on school completion appear in “Dropping Out
of Middle School: A Multilevel Analysis of Students and Schools,” Awmerican Educational
Research Journal 32 (1995): 583—-625.

Chapter 2. Options for English Learners

The National Research Council provides a broad overview of programs and prac-
tices for English learners in Diane August and Kenji Hakuta, eds., Improving Schooling for
Language-Minority Children: A Research Agenda (Washington, D.C.: National Academy Press,
1997).

A rich resource, not only on bilingual program types but on a multitude of related
issues, is Colin Baker and Sylvia Prys Jones, Encyclopedia of Bilingualism and Bilingnal Education
(Clevedon, U.K.: Multilingual Matters, 1998).

The study on native-language usage in bilingual programs is Paul Hopstock et al.,
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Descriptive Study of Services to Limited English Proficient Students, vol. 2, Survey Results (Atlington,
Va.: Development Associates, 1993).

Lt. Richard Henry Pratt offered his thoughts on immersion in an 1883 address to
the World Convention of Baptists; quoted in Francis Paul Prucha, Awmerican Indian Policy in
Crisis: Christian Reformers and the Indian, 1865—1900 (Norman: University of Oklahoma
Press, 1970).

Results of California’s annual Language Census since 1980—81 are available at:
http://www.cde.ca.gov/demographics/.

Daniel Domenech described his sink-or-swim experience to Welsh in “Motivation,
Focus.” Comments on speak-English-only rules by Edgar Lozano and state senator Joe
Bernal appeared in U.S. Commission on Civil Rights, The Excluded Student: Educational
Practices Affecting Mexcican Americans in the Southwest, Mexican American Education Study,
Report I11, 1972.

A useful overview of program models is Fred Genesee, ed., Program Alternatives for
Linguistically Diverse Students (Santa Cruz, Calif.: Center for Research on Education, Diver-
sity and Excellence, 1999). See also Carlos Ovando, Virginia P. Collier, and Mary Carol
Combs, Bilingnal and ESL Classrooms: Teaching in Multicultural Contexts, 3td ed. (New York:
McGraw-Hill, 2003); Colin Baker, Foundations of Bilingual Education and Bilingualism, 3rd ed.
(Clevedon, U.K.: Multilingual Matters, 2001); and Judith Lessow-Hutley, Foundations of Dual
Language Education New York: Longman, 2000).

ESL/EFL Teaching: Principles for Success (Portsmouth, N.H.: Heineman, 1998), by
Yvonne S. Freeman and David E. Freeman, offers an especially helpful overview of all-
English approaches.

The views of José Cardenas on transitional and maintenance bilingual education are
detailed in James Crawford, Hold Your Tongue: Bilingnalism and the Politics of “English Only”
(Reading, Mass.: Addison-Wesley, 1992).

Stephen Krashen describes the gradual-exit model in Condemned without a Trial: Bogus
Arguments against Bilingnal Education (Portsmouth, N.H.: Heinemann, 1999).

Kathryn J. Lindholm-Leary’s encyclopedic treatment of two-way programs is Dwal
Language Education (Clevedon, UK.: Multilingual Matters, 2001). Former education secre-
tary Richard W. Riley gave the Clinton administration’s blessings to this approach in
“Excelencia para Todos — Excellence for All: The Progress of Hispanic Education and the
Challenges of a New Century,” a speech delivered at Bell Multicultural High School in
Washington, D.C., Mar. 15, 2000.

Useful sources on newcomer programs include Monica Friedlander, The Newcomer
Program: Helping Immigrant Students Succeed in U.S. Schools (Washington, D.C.: National
Clearinghouse for Bilingual Education, 1991), and Lorraine M. McDonnell and Paul T.
Hill, Newcomers in American Schools: Meeting the Educational Needs of Immigrant Youth (Santa
Monica, Calif.: Rand Corporation, 1993). Leona Marsh details the newcomer program at
Liberty High School in “A Spanish Dual Literacy Program: Teaching to the Whole
Student,” Bilingual Research Journal 19 (1995), nos. 3—4: 409-28.
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Chapter 3. Language Policies in the USA

For a broad overview of this subject, see James Crawford’s Language Policy Web
Site: http://ourwotld.compuserve.com/homepages/jwcrawford/. A wealth of information
about language issues in Europe can be found at a web site funded by the European
Commission, which is known as Mercator: Linguistic Rights and Legislation: http://-
www.ciemen.otrg/metcator/index-gb.htm. For background about language policies in
Australia, see Joseph LoBianco, National Policy on Languages (Canberra: Australian
Government Publishing Service, 1987). Further information is available through http://-
languageaustralia.com.au/.

For the latest information about Executive Order 13166, see the U.S. Justice
Department web site: http://www.usdoj.gov/ctt/cor/13166.htm.

Various historical documents in the Online Resource Guide are useful in under-
standing national myths that influenced American attitudes toward language:

* James Madison, The Federalist, No. 51 (1788);
* Alexis de Tocqueville, “Unlimited Power of the Majority in the United States, and Its

Consequences” (from Democracy in America, 1835); and

* Theodore Roosevelt, “Children of the Crucible” (1917).
Geoffrey Nunberg analyzes many of these themes in “The Official English Movement:
Reimagining America,” in James Crawford, ed., Language Loyalties: A Source Book on the
Official English Controversy (Chicago: University of Chicago Press, 1992). See also Richard B.
Morttis, Witnesses at the Creation: Hamilton, Madison, Jay, and the Constitution (New York: Holt,
Reinhart and Winston, 1985).

Herbert Kelman is quoted in Richard Ruiz’s influential article, “Orientations in
Language Planning,” NABE Journal 8, no. 2 (1984): 15-34; rpt. in Sandra Lee McKay and
Sau-ling Cynthia Wong, eds., Language Diversity: Problem or Resonrce? (Cambridge, Mass.:
Newbury House, 1988), pp. 3—25.

Nathan Glazer’s observation about the paradox of linguistic laissez-faire appears in
“The Process and Problems of Language Maintenance: An Integrative Review,” in Joshua
A. Fishman, ed., Language Loyalty in the United States: The Maintenance and Perpetuation of Non-
English Mother Tongues by American Ethnic and Religions Groups (The Hague: Mouton
Publishers, 1966; rpt. New York: Arno Press, 1978), pp. 358—068.

Milton M. Gordon traces the drive for Anglo-conformity in his seminal work,
Assimilation in American Life: The Role of Race, Religion, and National Origins (New York:
Oxford University Press, 1964). See also John Higham, “Ethnic Pluralism in Modern
American Thought,” in Send These to Me: Jews and Other Immigrants in Urban America (New
York: Atheneum, 1975), pp. 196-230.

Rolf Kjolseth analyzes Americans’ “schizophrenic” attitudes about language in
“Cultural Politics of Bilingualism,” Society, May—Jun. 1983, pp. 40—48. Noam Chomsky dis-
cusses language as a “question of power” in Language and Responsibility (New York:
Pantheon, 1979).

The Washington Post article on U.S.-born English learners was Brigid Schulte,
“Trapped Between Two Languages,” Jun. 9, 2002.
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Fascinating background about English learner programs in Georgia can be found in
Stanton Wortham, Enrique G. Murillo Jr., and Edmund T. Hamann, Education in the New
Latino Diaspora: Policy and the Politics of Identity (Westport, Conn.: Ablex Publishing, 2002).

John Hawgood describes German parents’ efforts at language maintenance in The
Tragedy of German-America New York: Putnam, 1940). The two works by Horace Kallen are
“Democracy versus the Melting Pot,” Nation, Feb. 25, 1915; and Culture and Democracy in the
United States New York: Boni and Liveright, 1924).

The critical importance of language resources in a time of terrorism is highlighted
by the National Foreign Language Center at the University of Maryland — http://www.-
nflc.org/secutity/background.htm.

A useful introduction to questions of policy and politics is David L. Weimer and
Aidan R. Vining, Policy Analysis: Concepts and Practice, 3rd ed. (Upper Saddle River, N.J.:
Prentice Hall, 1999).

Maxwell F. Yalden describes Francophones’ situation in “The Bilingual Experience
in Canada,” in Martin Ridge, ed., The New Bilingualism: An American Dilemma (New
Brunswick, N.J.: Transaction Books, 1981), pp. 71-87. Another useful work on language
rights is Reynaldo F. Macias, “Choice of Language as a Human Right: Public Policy
Implications in the United States,” in Raymond V. Padilla, ed., Béilingual! Education and Public
Policy (Ypsilanti, Mich.: Department of Foreign Languages and Bilingual Studies, Eastern
Michigan University, 1979), pp. 39-57.

Chapter 4. A Forgotten Legacy

A more detailed history of language policy in the United States can be found in
Crawford, Hold Your Tongune. Various supporting documents are reprinted in Crawford,
Language 1oyalties. See also Crawford, Az War with Diversity: U.S. Language Policy in an Age of
Apnxiety (Clevedon, UK.: Multilingual Matters, 2000).

A comprehensive and readable history of bilingual education is Diego Castellanos,
The Best of Two Worlds: Bilingual-Bicultural Education in the U.S. (Trenton, N.J.: New Jersey
State Department of Education, 1983). Useful anecdotal material may be found in Colman
B. Stein, Jt., Sink or Swim: The Politics of Bilingual Education New York: Praeger, 1986).

For researchers of U.S. language policy, the starting point is Heinz Kloss, The
American Bilingnal Tradition (Rowley, Mass.: Newbury House, 1977; rpt. Washington, D.C.:
Center for Applied Linguistics and Delta Systems, 1998), which is unmatched for encyclo-
pedic detail about language-minority schooling, particularly before 1968. See also Kloss,
“German-American Language Maintenance Efforts,” in Fishman, ed., Langnage Loyalty in
the United States, pp. 206—52.

Franklin’s English-only inclinations are described in Glenn Weaver, “Benjamin
Franklin and the Pennsylvania Germans,” in Leonard Dinnerstein and Frederick Jaher, eds.,
The Aliens: A History of Ethnic Minorities in America New York: Appleton-Century-Crofts,
1970), pp. 47-64. See also Whitfield J. Bell, Jr., “Benjamin Franklin and the German
Charity Schools,” Proceedings of the American Philosophical Society 99, no. 6 (Dec. 1955):
381-87.



Sources and Suggested Reading 391

Shirley Brice Heath has traced the history of language attitudes in the colonial era in
“A National Language Academy? Debate in the New Nation,” International Journal of the
Sociology of Language 11 (1976): 9-43; and “English in Our Language Heritage,” in Charles
A. Ferguson and Heath, eds., Langnage in the USA (Cambridge: Cambridge University Press,
1981), pp. 6-20. See also Allen Walker Read, “American Projects for an Academy to
Regulate Speech,” Publications of the Modern Langnage Association 51, no. 4 (1936): 1141-79.
Noah Webster’s efforts to standardize American English are described in Dissertations on
the English Language (1789) and Dennis Baron, “Federal English” (1987); both are
reprinted in Crawford, Langunage Loyalties, pp. 33—40. See also Baron’s Grammar and Good
Taste: Reforming the American Language New Haven: Yale University Press, 1982.

Lewis William Newton paints a fascinating picture of conflicts over language policy
tollowing the Louisiana Purchase in The Awmericanization of French Louisiana: A Study of the
Process of Adjustment between the French and the Anglo-American Populations of Louisiana,
1803-1860 (New York: Arno Press, 1980).

For details on language usage by minority groups before and after the American
Revolution, see Marcus Lee Hansen, The Atlantic Migration, 1607—1860: A History of the
Continuing Settlement of the United States New York: Harper Torchbooks, 1961). Another use-
tul source is Louis B. Wright, The Cultural Life of the American Colonies, 1607—1763 (New
York: Harper & Row, 1957).

An excellent study of schooling for German—Americans in the mid-19th century is
Stephen L. Schlossman, “Is There an American Tradition of Bilingual Education? German
in the Public Elementary Schools, 1840-1919.” American Journal of Education 91, no. 2
(1983): 139-86. Joel Perlman’s work (cited above) is also noteworthy.

The Wisconsin and Illinois conflicts over English-only instruction are detailed in
Louise Phelps Kellogg, “The Bennett Law in Wisconsin,” Wisconsin Magazine of History 2
(1918): 3-25; William F. Whyte, “The Bennett Law Campaign in Wisconsin,” Wisconsin
Magazine of History 10 (1927): 363-90; and Daniel W. Kucera, Church-State Relationships in
Education in Illinois (Washington, D.C.: Catholic University of America Press, 1955.)

The nativist poem for the Atlantic was by Thomas Bailey Aldrich; quoted in Daniel
Boorstin, Hidden History: Exploring Our Secret Past (New York: Vintage Books, 1989).

Probably the most prolific writer on language restrictionism in the United States has
been Arnold H. Leitbowitz. Three important works are “Language as a Means of Social
Control: The United States Experience,” paper presented at the 8th World Congress of
Sociology, Toronto, Aug. 1974; “English Literacy: Legal Sanction for Discrimination,”
Notre Dame Lawyer 45, no. 7 (Fall 1969): 7-67; and The Bilingual Education Act: A 1Legislative
Apnalysis (Rosslyn, Va.: National Clearinghouse for Bilingual Education, 1980).

Repression of the German language during and after World War I is well document-
ed in Carl Wittke, German-Americans and the World War: With Special Emphasis on Obio’s
German-Langnage Press (Columbus: Ohio State Archaeological and Historical Society, 1930),
pp- 163-79. See also Hawgood, The Tragedy of German-America.

The seminal political and sociological analysis of the Americanization era is John
Higham, Strangers in the Land: Patterns of American Nativism, 1860-1925, 2d ed. (New
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Brunswick, N.J.: Rutgers University Press, 1988). See also Edward George Hartmann, The
Movement to Americanizge the Immigrant (New York: Columbia University Press, 1948).
Ellwood P. Cubberly’s views on schooling immigrants are detailed in Changing Conceptions of
Education (Boston: Houghton Mifflin, 1909). Josué M. Gonzalez provides insights into eth-
nic politics and assimilationist pressures in “Coming of Age in Bilingual/Bicultural
Education: A Historical Perspective,” Inequality in Education 19 (Feb. 1975): 5-17.

The Language Policy Task Force examines education as an instrument of colonial
rule in “Language Policy and the Puerto Rican Community,” Bilingunal Review 5, nos. 1-2
(1978): 1-39. See also Aida Negron de Montilla, Awericanization in Puerto Rico and the Public-
School System, 1900-1930 (Rio Piedras, P.R.: Editorial Edil, 1971); and Pastora San Juan
Cafferty and Carmen Rivera-Martinez, The Politics of Language: The Dilemma of Bilingnal
Education for Puerto Ricans (Boulder, Colo.: Westview Press, 1981).

For analyses of linguistic repression directed at American Indians, see Senate Labor
and Public Welfare Committee, Special Subcommittee on Indian Education, Indian
Education: A National Tragedy — A National Challenge, 91st Cong., 1st Sess. (1969); Jon
Reyhner and Jeanne Eder, A History of Indian Edncation (Billings: Eastern Montana College,
1989); and James Park, “Historical Foundations of Language Policy: The Nez Percé, Case,”
in Robert St. Clair and William Leap, eds., Language Renewal among American Indian Tribes:
Issues, Problems, and Prospects (Rosslyn, Va: National Clearinghouse for Bilingual Education,
1982). An excellent account of Indian education reform in the John Collier era can be
tound in Margaret Connell Szasz, Education and the American Indian: The Road to Self-
Determination Since 1928 (Albuquerque: University of New Mexico Press, 1977).

Leonard Pitt documents ethnic conflicts in early California in The Decline of the
Californios: A Social History of the Spanish-Speaking Californians, 1846—1890 (Berkeley:
University of California Press, 1966). The modern Chicano experience is described by the
U.S. Commission on Civil Rights, The Excluded Student. See also Mario T. Garcla, Mexican
Americans: Leadership, 1deology, and Identity, 1930—1960 (New Haven: Yale University Press,
1989); and Guadalupe San Miguel, Jr., “Let Al of Them Take Heed”: Mexcican Americans and
the Campaign for Educational Equality in Texas, 19101981 (Austin: University of Texas Press,
1987). Lyndon B. Johnson’ enforcement of English-only rules is chronicled by Robert
Caro in The Path to Power New York: Alfred A. Knopf, 1982).

Stephen Steinberg critiques cultural theories of school failure in The Ethnic Myth:
Race, Ethnicity, and Class in America, 2nd ed. (Boston: Beacon Press, 1989).

On the misclassification of language-minority children, see Alba A. Ortiz and James
R. Yates, “Incidence of Exceptionality among Hispanics: Implications for Manpower
Planning,” NABE Journal 7, no. 3 (Spring 1983): 41-53.

Kenji Hakuta details the Coral Way experiment and analyzes its outcomes in Mirror
of Language: The Debate on Bilingnalism (New York: Basic Books, 1986). For additional details,
see William Francis Mackey and Von Nieda Beebe, Bilingual Schools for a Bicultural Community:
Miami’s Adaptation to the Cuban Refugees (Rowley, Mass.: Newbury House, 1977).
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Chapter 5. The Evolution of Federal Policy

In their general histories, Castellanos, Kloss, and Stein describe the political circum-
stances surrounding the passage of Title VII. The educational context is sketched in The
Invisible Minority: Report of the NEA—Tucson Survey (Washington, D.C.: National Education
Association, 19606). Leibowitz summarizes the law’s subsequent development in The
Bilingual Education Act. See also Carlos J. Ovando, “Bilingual Education in the United
Status: Historical Development and Current Issues,” Bilingual Research Journal 27, no. 1
(Spring 2003).

For details of state legislation in the 1970s, see Tracy C. Gray, H. Suzanne Convery,
and Katherine M. Fox, The Current Status of Bilingual Education Legislation, Bilingual Education
Series, no. 9 (Washington, D.C.: Center for Applied Linguistics, 1981). See also Kloss,
American Bilingual Tradition.

Key documents from this era, included in the Online Resource Guide, include:

* US. Department of Health, Education, and Welfare, “Memorandum to School
Districts with More Than Five Percent National Origin-Minority Group Children”
(1970);

* Law v. Nichols (Supreme Court, 1974);

» U.S. Office for Civil Rights, “Task-Force Findings Specifying Remedies Available for
Eliminating Past Educational Practices Ruled Unlawful under Lax v Nichols” (Lau
Remedies, 1975);

* Serna v. Portales Municipal Schools (10th Circuit Court of Appeals, 1974); and

* Castarieda v. Pickard (5th Circuit Court of Appeals, 1981).

Fascinating details about the civil-rights context are provided in Rewisiting the Lan
Decision: 20 Years After (Oakland, Calif.: ARC Associates, 1996). Martin Gerry’s recollections
about drafting the Lau Remedies appear in Thomas Toch, “The Emerging Politics of Lan-
guage,” Education Week, Feb. 8, 1984, pp. 1, 12-16.

Noel Epstein’s influential attack on bilingual education, Language, Ethnicity, and the
Schools: Policy Alternatives for Bilingual-Bicultural Education (Washington, D.C.: Institute for
Educational Leadership, 1977), includes thoughtful responses by José A. Cardenas and
Gary Orfield.

A helpful article in untangling the legal issues is Sau-ling Cynthia Wong, “Educa-
tional Rights of Language Minorities,” in McKay and Wong, Language Diversity. Complete
texts of several precedent-setting court decisions are reprinted in Arnold H. Leibowitz, ed.,
Federal Recognition of the Rights of Minority Language Groups (Rosslyn, Va.: National Clearing-
house for Bilingual Education, 1982).

For a detailed analysis of Office for Civil Rights activity under the Reagan adminis-
tration, see James Crawford, “U.S. Enforcement of Bilingual Plans Declines Sharply,”
Education Week, Jun. 4, 1980.

Congressional hearings on Title VII, its periodic reauthorizations, and related issues
are a treasure trove of information about federal policy and about the condition of bilin-
gual education over the past three decades. The more significant of these include:
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* Senate Labor and Public Welfare Committee, Special Subcommittee on Bilingual
Education, 90th Cong., 1st Sess. (1967), hearing on S 428; rpt. by Arno Press (New
York: 1978).

* House Education and Labor Committee, General Subcommittee on Education, 90th
Cong,, 1st Sess. (1967), hearings on HR 9840 and HR 10224; rpt. by Arno Press
(New York: 1978).

* Senate Select Committee on Equal Educational Opportunity, 91st Cong,, 2nd Sess.
(1970), hearings on Mexican American Education.

* Senate Labor and Public Welfare Committee, Subcommittees on Education and
Human Resources, 93rd Cong,, 1st Sess. (1973), joint hearing on bilingual education,
health, and manpower programs; rpt. by Arno Press (New York: 1978).

* Senate Labor and Human Resources Committee, Subcommittee on Education, Arts,
and Humanities, 97th Cong., 2nd Sess. (1982), hearing on S 2002.

Chapter 6. English Only or English Plus?

The debate over the English Language Amendment and, more generally, over bilin-
gualism in the United States has produced a voluminous literature since 1983. Analyses,
editorials, legislation, court decisions, and organizational positions on both sides of the
issue are reprinted in Crawford, Language Loyalties, along with information about the
English Plus alternative; Ho/d Your Tongue otfers the author’s own overview of language
politics in the United States. See also Harvey A. Daniels, ed., Not Only English: Affirming
America’s Multilingual Heritage (Urbana, I1l.: National Council of Teachers of English, 1990);
Karen L. Adams and Daniel T. Brink, eds., Perspectives on Official English: The Campaign for
English as the Official Language of the U.S.A. (Berlin: Mouton de Gruyter, 1990); Dennis
Baron, The English Only Question: An Official Language For Americans? New Haven: Yale
University Press, 1990); Roseann Duefias Gonzalez, ed., Langunage Ideologies: Critical
Perspectives on the Official English Movement (Urbana, 1ll: National Council of Teachers of
English and Lawrence Erlbaum Associates, 2000); and Carol L. Schmid, The Politics of
Language: Conflict, Identity, and Cultural Pluralism in Comparative Perspective New York: Oxford
University Press, 2001).

The charge that Hispanics are resisting English is elaborated by Gerda Bikales and
Gary Imhoft in A Kind of Discordant Harmony: Issues in Assimilation, Discussion Series, no. 2
(Washington, D.C.: U.S. English, 1985). Bikales outlines her views immigration in remarks
at the Georgetown University Round Table on Languages and Linguistics, Mar. 12, 1987.
Imhoff carries these arguments further in a book he coauthored with Colorado Governor
Richard D. Lamm, The Immigration Time Bomb: The Fragmenting of America New York: E. P.
Dutton, 1985).

The intimate ties between U.S. English and the immigration-restrictionist lobby are doc-
umented in William Trombley, “Prop. 63 Roots Traced to Small Michigan City,” Los Angeles
Times, Oct. 20, 1986, Pt. 1, pp. 3, 20-21; and Laird Harrison, “US. English’s Links to Anti-
Immigration Groups,” Asian Week, Aug. 15, 19806, pp. 1, 21. See also Trombley, “Norman
Cousins Drops His Support of Prop. 63, Los Angeles Times, Oct. 16, 1986, Pt. 1, p. 3.
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Linda Chavez, as president of U.S. English, outlined her views in “English: Our
Common Bond,” speech to the Los Angeles World Affairs Council, Dec. 4, 1987. The
“cultural conservative” educational philosophy, which underlies attacks on bilingual educa-
tion by Chavez and others, is elaborated in E. D. Hirsch, Jr., Cultural Literacy: What Every
American Needs To Know (Boston: Houghton Mifflin, 1987), pp. 92-93, 232-33.

Events leading to the resignations of Chavez, Walter Cronkite, and John Tanton as
officers of U.S. English are detailed in Crawford, Ho/d Your Tongue.

Joshua A. Fishman looks at the movement’s social psychology in ““English Only™: Its
Ghosts, Myths, and Dangers,” paper presented at the 12th annual conference of the
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Baker and Willig’s differences over program definitions may be found in their
exchange in the Review of Educational Research, Fall 1987.

The El Paso pilot program is described in El Paso Independent School District,
Office for Research and Evaluation, “Bilingual Education Program Evaluation: 1986-87
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TESOL Quarterly 21, no. 4 (Dec. 1987): 617-41. Reactions by the school district and others
are reported in James Crawford, “Study Challenges ‘Model” E.S.L. Program’s Effective-
ness,” Education Week, Apr. 27, 1988.

Stephen Krashen outlines his theory of de facto bilingual education in Under Attack.

The Arizona study on the time required for second-language acquisition is Lisa C.
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The controlled study in Dade County, Florida, 1s D. Kimbrough Oller and Rebecca
E. Eilers, eds., Language and Literacy in Bilingual Children (Clevedon, U.K.: Multilingual
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Navajo Langnage in Print (Albuquerque: University of New Mexico Press, 1992).
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guistic resources in The Tongue-Tied American: Confronting the Foreign Langnage Crisis (New
York: Continuum, 1980). See also Catherine E. Snow and Kenji Hakuta, “The Costs of
Mono-lingualism,” in Crawford, Langunage Loyalties, pp. 394-94.
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California, CLEAR, 1987). See also two related publications by CLEAR: Marguerite Ann
Snow, Innovative Second Language Education: Bilingual Immersion Programs, Educational Report
Series, no. 1 (1986); and Lindholm’s Directory of Bilingual Immersion Programs: Two-Way
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